TE 802: Inquiry Two, Part B
	 Lesson Plan

Literacy Unit – Writing Workshop

Editing
Taylor Raymond

5th Grade, Leslie Middle School

CT: Jean Maiville

Date: Friday, October 30 (Unit Plan – Day 5)
Unit Objectives:
1. Students analyze their writing piece and apply editing corrections.

9.   Students classify what should be graded on each stage of the writing process and build a writing rubric to grade each student’s final workshop piece.
GLCE’s for today’s lesson:

Writing Process

Students will…
W.PR.05.04
Revise drafts based on constructive and specific oral and written responses 

to writing by identifying sections of the piece to improve organization and 


flow of ideas (e.g., position/evidence organizational pattern, craft such as 


title, leads, endings, and powerful verbs).

W.PR.05.05
Proofread and edit writing using grade-level checklists and other 



appropriate resources both individually and in groups.
Big Ideas: 

· Editing is fixing the “mechanics” of a writing piece. 

· “Mechanics” include spelling, capitalization, omission, and punctuation.

Materials & supplies needed:

· Writing notebooks

· White board

· Practice editing worksheets

· “Editing Help” sheets

· Teacher observational notes


	Procedures and approximate time allocated for each event  
• Introduction to the lesson (What will I say to help children understand the purpose of the lesson?  How will I help them make connections to prior lessons or experiences?  How will I motivate them to become engaged in the lesson?) 

1. Today, we are going to talk about editing.

2. Ask students to define editing. (Fixing the “mechanics” of a writing piece)

3. Editing focuses on fixing the spelling, punctuation, and sentence structure of your writing.

4. Editing your writing and your partners will help to make your writing easy to read and understand for other readers.

5. Knowing how to edit helps you in this workshop but you can also use these editing strategies in all types of writing throughout the rest of you life.

(5 minutes)
• OUTLINE of key events during the lesson (Include specific details about how I will begin and end activities; what discussion questions I will use; how I will help children understand behavior expectations during the lesson; when/how I will distribute supplies and materials) 

1. Write paragraph on white board.

i. Halloween is my favorite holiday. I look forward to October every year. I enjoy coming up with new and creative costumes. This last year, I made a great costume. I even dressed my cat up to match me.
2. Write each word on the white board as you introduce it.

Editing includes:

3. Spelling

4. Erase a word and misspell it: costumes ( costooms

5. Model drawing a squiggly line above misspelled word 

6. Capitalization

7. Erase Halloween and write halloween

8. Model drawing 3 straight lines under a letter that needs to be capitalized

9. Omission
10. Rewrite a sentence and omit a word: I look forward to every year.

11. Model drawing a circle for omitted words.

12. Punctuation

13. Punctuation includes commas, periods, question marks, exclamation points, quotation marks.

14. Write sentence: Stop said the police officer don’t move.

15. Ask students what punctuation is this sentence missing.

16. “Stop,” said the police officer, “don’t move.”
17. Explain to students that they will self-edit their work and have a partner peer-edit it in the workshop.

18. Revisit the four editing types that students will focus on in the editing stage of the writing workshop.

19. Distribute practice editing worksheet and “Editing Help” sheets.

Go over behavioral expectations for independent work time:

· Each student will be working on editing on their own

· This means there shouldn’t be any talking

· If you have a question, raise your hand, and I will come to your seat to help you.

· I really want you to try this on your own. It is ok if you don’t get the answer right, the idea is to practice editing without my help.

· You might have to make an educational guess.

20. Allow students 5-7 minutes to practice editing with assistance from the “Editing Help” sheets.

21. **(Choose several students to watch and take observational notes)

22. Check practice editing worksheet as a class.

Creating the Rubric

1. Ask students what they think a good edited paper looks like? (All editing is completed which includes spelling, capitalization, omission, and punctuation)

2. Tell students that the ideas that they come up with for what makes a good edited paper will be included in their final rubric that they will complete at the end of 5 stages of the writing process.

3. Show students the editing poster and where it will be located on the bulletin board along with where the editing help sheets will be located.

(30 minutes)
• Closing summary for the lesson (How will I bring closure to the lesson and help children reflect on their experiences?  How will I help them make connections to prior lessons or prepare for future experiences?  What kind of feedback do I want from them at this time?) 

1. Show students where the “Editing Help” sheets will be available.

2. Show students the editing poster that will be posted on the Writing Workshop bulletin board.

3. End with reaffirming the big ideas of the lesson:

· Editing is fixing the “mechanics” of a writing piece. 

· “Mechanics” include spelling, capitalization, omission, and punctuation.

4. Exit Slip questions:

· What is one editing focus and what is the symbol for it?

· What questions do you still have about editing?

(3-5 minutes)
• Transition to next learning activity

We are going to move into Science now. You have a five minute break to use the restroom and get a drink. At ______ time you should be in your seats with your science materials out, ready to begin.

 
	Academic, Social and Linguistic Support during each event 

I will write definition on white board while repeating student responses to give students and verbal and visual model.

Provide resource students with copy of paragraph.

Provide students a sheet stating what editing includes, with the symbols.

Resource students will be provided a sheet that lists all sentence models and word models along with an answer key to assist their understanding and help them follow along in the lesson.

During whole class discussion, I will move back and forth in front of the room to ensure that my resource students are following along with the models and editing sheet correctly.

During the independent work time, I will make sure to check in and confer with my resource students who need extra support.

While creating the rubric all responses and explanations will be accepted and not corrected by the teacher. The focus will be on students thinking and reasoning and not on their actual answer. This will help students feel comfortable to take intellectual risks in the classroom.

A specific writing rubric will be provided for students needing extra support.
I will provide my resource students with pre-made exit questions. Another option would be to have the student verbally answer each question and their reasoning while I take notes on their exit slip. The tasks of thinking and writing and reasoning can sometimes be too overwhelming for my resource students.



	Assessment (How will I gauge the students’ learning as I implement the lesson plan and once the lesson is completed?  Specifically, what will I look for?  How will I use what I am learning to inform my next steps)

Formative assessments to the lesson 5:

· Paragraph worksheet

Student’s paragraph work will help me find student’s individual strengths and weaknesses in this stage of the writing process. I plan to add common misconceptions into my mini-lessons or work directly with those students on their weaknesses during conference time.
· Writing notebooks

Student’s writing notebooks will show their prior understanding and current understanding of these pre-writing strategies.
· Practice editing worksheets

Student’s editing work will help me find student’s individual strengths and weaknesses in this stage of the writing process. I plan to add common misconceptions into my mini-lessons or work directly with those students on their weaknesses during conference time.
· Teacher observational notes

Observational notes of specific students will help me prepare future tasks for them and the class as a whole.
· Exit Slips

Exit slips assess each students understanding of the day’s lesson. If there is a pattern or lot of students who didn’t understand the lesson, I should modify tomorrow’s lesson and include a mini-lesson on what students didn’t understand.

	Academic, Social, and Linguistic Support during assessment

A writing workshop chart and checklist will be provided for students needing extra support. Students will be able to follow the chart of each stage in the writing process and will have 1-2 tasks to complete at each stage to practice their skills of the writing process. A specific writing rubric will be provided for students needing extra support. Resource room will also be given the chart, checklist, and writing rubric to work on in resource time.

*Resource students will be assessed on the tasks assigned to them at each stage of the writing process.



________________________________________________________________________

	 Lesson Plan

Literacy Unit – Writing Workshop

Publishing/Complete Intro to Workshop

Taylor Raymond

5th Grade, Leslie Middle School

CT: Jean Maiville

Date: Monday, November 2 (Unit Plan – Day 6)
Unit Objectives:

6. Students apply publishing standards to their own piece of writing.
9. Students classify what should be graded on each stage of the writing process and build a writing rubric to grade each student’s final workshop piece.
GLCE’s  for today’s lesson:

Writing Process

Students will…
W.PR.05.02 
Apply a variety of pre-writing strategies for both narrative and 



informational writing (e.g., graphic organizers such as maps, webs, venn 


diagrams) in order to generate, sequence, and structure ideas (e.g., role and 

relationships of characters, settings, ideas, relationship of theory/evidence, 

or compare contrast).

W.PR.05.03 
Draft focused ideas using linguistic structures and textual features needed 


to clearly communicate information composing coherent, mechanically 


sound paragraphs when writing compositions
W.PR.05.04
Revise drafts based on constructive and specific oral and written responses 

to writing by identifying sections of the piece to improve organization and 


flow of ideas (e.g., position/evidence organizational pattern, craft such as 


title, leads, endings, and powerful verbs).
W.PR.05.05
Proofread and edit writing using grade-level checklists and other 



appropriate resources both individually and in groups.
Big Ideas: 

· Students will become familiar with the writing workshop setting and stages of the writing process.

· Each part of the writing process leads into the next stage of the writing process.

Materials & supplies needed:

· Smart board

· Rubric

· Writing Workshop Bulletin Board

· 5 stages of the process materials

· Writing notebook

· Process chart

· Revising sign-up clipboard

· Editing sign-up clipboard

· Conference questions clipboard

· Writing Workshop daily schedule

· Exit Slips



	Procedures and approximate time allocated for each event  
• Introduction to the lesson (What will I say to help children understand the purpose of the lesson?  How will I help them make connections to prior lessons or experiences?  How will I motivate them to become engaged in the lesson?) 

1. Explain to students that we have gone through the first four stages of the writing process.

2. Review the four stages:

3. Pre-writing: Four different strategies were introduced Topic T-charts, D-L-C charts, Spider Webs, Venn Diagrams

4. Drafting: Use your pre-writing charts to create a draft of your writing

5. Revising: Use of the A.R.R.R model

6. Editing: Fixing the “mechanics” of the writing piece

7. The last stage of the writing process is publishing.

8. Ask students to define publishing. (Writing the final draft of the writing piece)

9. Explain to students that publishing a good final draft involves creating a complete story with all revisions and editing.

10. Being able to create a final draft is important because once you have done the first four stages of the writing process, there has to be something that brings all of those stages together.

11. As students you will use this process and the stage of publishing a final paper often.

(3-5 minutes)
• OUTLINE of key events during the lesson (Include specific details about how I will begin and end activities; what discussion questions I will use; how I will help children understand behavior expectations during the lesson; when/how I will distribute supplies and materials) 

1. Introduce publishing directions:

· Use blue or black ink

· Center title on top line

· Name and date in top right hand corner

· Indent for paragraphs

· What does it mean to indent? (The first word goes in 5 spaces to note a new paragraph)

· Single sided

· Single spaced

· Neat – good penmanship, no scribbles

· Number the pages on the bottom right hand corner

2. Show students the poster on the bulletin board that lists the publishing directions.

3. Show students where final draft paper is located.

Creating the Rubric

1. Show students the rubric on smart board.

2. Look over the expectations of each stage of the writing process.

3. Ask students for input on any changes or clarifications that need to be made.

4. Ask students what a good published writing piece should look like. (followed directions, shows evidence of the 4 previous stages of the writing process)

5. Explain to students that the final additions will be added to the rubric and the completed version will be shown in the beginning of the workshop time tomorrow.

Writing Workshop Procedures

1. During the workshop time, explain to students that they will be working independently on their writing pieces.

Pre-Writing

2. Students will begin with the pre-writing process. They can choose between the four different strategies. Students must have one completed pre-writing chart complete before moving into the draft stage.

3. Show students the pre-writing area of the bulletin board and where to find the different pre-writing sheets.

4. Explain to students if they don’t feel confident to move onto drafting with the pre-writing chart they have created, they should do another.

Drafting

5. Once students have completed the pre-writing they move into drafting. Drafting must be double sided and leave a line space between each line.

6. Show students the drafting area of the bulletin board and where to find their writing notebooks.

Revising

7. Once students have their draft completed they move into revising. Students sign up on the sign up sheet for a revising partner. Students must re-read their writing, revise it, then their partner will read their writing and revise it.

8. Show students the revising area of the bulletin board and where to find A.R.R.R. sheets.

Editing

9. Once students complete revising they move into editing. Students sign up on the sign up sheet for an editing partner. Students must edit their writing and have their partner edit their writing.

10. Show students the editing area of the bulletin board and where to find the editing help sheets.

Publishing

11. Once students have completed editing, they will publish their writing.

12. Show students the publishing area of the bulletin board and where to find publishing directions.

Self-Assessment Rubric

13. Once students have completed their published writing piece, they will complete the self-assessment rubric created by the class.

Completed Workshop Piece

14. Once they have completed the rubric, students will hand in a completed workshop piece.

15. A completed workshop piece will have:

· Rubric

· Published writing piece

· Revised and edited draft

· Pre-writing chart

16. Show students where they turn in a completed workshop piece.

Process Chart

17. Show students the Process Chart and how they must move their nametag through the chart when they move to another stage of the writing process.

Daily Schedule

1. Explain to students a daily schedule of writers workshop.

· Pull out writing journals.

· 5-10 minute mini-lesson with class and practice

· 30 minutes of workshop time/individual conferences

· 5-10 sharing of work

2. Tell students that I will call students up for individual conferences.

3. Explain to students that during the conference time, the teacher will ask the students where they are at in the writing process and where they plan to go from here.

4. Conferences cannot be interrupted and if students have a question to write their name on a sign-up sheet and I will answer it when the conference is finished.

5. Explain to students that sharing may not be everyday. Sharing is specifically to share published work with the class.

(30-35 minutes)
• Closing summary for the lesson (How will I bring closure to the lesson and help children reflect on their experiences?  How will I help them make connections to prior lessons or prepare for future experiences?  What kind of feedback do I want from them at this time?) 

1. At this time, answer questions students may have about the workshop.

2. Explain to students that tomorrow, students should pull out their writing journals and be ready to begin the writing workshop.

3. End with reaffirming the big ideas of the lesson:

· Students will become familiar with the writing workshop setting and stages of the writing process.

· Each part of the writing process leads into the next stage of the writing process.

4. Exit Slip questions:

1. What are you excited about in the workshop?

2. What are you still unsure about in the workshop?

(5-7 minutes)
• Transition to next learning activity

We are going to move into Science now. You have a five minute break to use the restroom and get a drink. At ______ time you should be in your seats with your science materials out, ready to begin.

 
	Academic, Social and Linguistic Support during each event 

I will write definitions on white board while repeating student responses to give students and verbal and visual model.

During whole class discussion, I will move back and forth in front of the room to ensure that my resource students are following along with the models and editing sheet correctly.

Provide resource students with chart of each writing process stage and the 1-2 tasks required for that stage.

During whole class discussion, I will move back and forth in front of the room to ensure that my resource students are following along with the writing process chart as I explain each stage.

I will provide my resource students with pre-made exit questions. Another option would be to have the student verbally answer each question and their reasoning while I take notes on their exit slip. The tasks of thinking and writing and reasoning can sometimes be too overwhelming for my resource students.



	Assessment (How will I gauge the students’ learning as I implement the lesson plan and once the lesson is completed?  Specifically, what will I look for?  How will I use what I am learning to inform my next steps)

Formative assessments for this lesson 6:

· Exit Slips

Exit slips assess each students understanding of the day’s lesson. If there is a pattern or lot of students who didn’t understand the lesson, I should modify tomorrows lesson and include a mini-lesson on what students didn’t understand)
	Academic, Social, and Linguistic Support during assessment

A writing workshop chart and checklist will be provided for students needing extra support. Students will be able to follow the chart of each stage in the writing process and will have 1-2 tasks to complete at each stage to practice their skills of the writing process. A specific writing rubric will be provided for students needing extra support. Resource room will also be given the chart, checklist, and writing rubric to work on in resource time.

*Resource students will be assessed on the tasks assigned to them at each stage of the writing process.



________________________________________________________________________

	 Lesson Plan

Literacy Unit – Writing Workshop

Beginning the Writing Workshop

Taylor Raymond

5th Grade, Leslie Middle School

CT: Jean Maiville

Date: Monday, November 3 (Unit Plan – Day 7)
Unit Objectives:

7. Students determine the characteristics of a narrative short story and identify these characteristics in other short stories.

8. Students compose a short story of a narrative genre using the stages of the writing process.
GLCE’s  for today’s lesson:

Personal Style 
Students will… 
W.PS.05.01 
Exhibit personal style and voice to enhance the written message in both 


narrative (e.g., personification, humor, element of surprise) and 



informational writing (e.g., emotional appeal, strong opinion, credible 


support).
Writing Process

Students will…
W.PR.05.02 
Apply a variety of pre-writing strategies for both narrative and 



informational writing (e.g., graphic organizers such as maps, webs, venn 


diagrams) in order to generate, sequence, and structure ideas (e.g., role and 

relationships of characters, settings, ideas, relationship of theory/evidence, 

or compare contrast).

W.PR.05.03 
Draft focused ideas using linguistic structures and textual features needed 


to clearly communicate information composing coherent, mechanically 


sound paragraphs when writing compositions
W.PR.05.04
Revise drafts based on constructive and specific oral and written responses 

to writing by identifying sections of the piece to improve organization and 


flow of ideas (e.g., position/evidence organizational pattern, craft such as 


title, leads, endings, and powerful verbs).
W.PR.05.05
Proofread and edit writing using grade-level checklists and other 



appropriate resources both individually and in groups.
Big Ideas: 

· Narrative writing includes novels, short stories, biographies, autobiographies, historical accounts, essays, poems and plays.

· Characteristics of narrative writing include plot, conflict, characterization, setting, theme, point of view.

· Plot structure includes introduction, rising action, climax, falling action, and conclusion.

· Conflict is the problem in the story.

· Characterization is creating complex and believable people and things in your story.

· Setting is the where and when of the story.

· Theme is the topic of the story.

· Point of view is what perspective you are looking at the story: from a character (1st person), as an outsider (2nd person), or a narrator (3rd person).

Materials & supplies needed:

· Examples of narrative books

· Writing workshop daily schedule

· Writing notebooks

· Ghost of Vengeance. Richard & Judy Dockrey Young. Favorite Scary Stories of American Children. Pg. 23-28.

· List characteristics of narrative genre on smart board:

· Plot structure (Introduction, rising action, climax, falling action, conclusion)

· Conflict (A problem)

· Characterization (Creating people and things in your story)

· Setting (Where & When)

· Theme (Topic of story, ex. story is on Halloween, all characters are Halloween related animals – bat, ghost, witch)

· Point of view (From a character-1st person, as an outsider-2nd person, narrator-3rd person)

· Teacher observational notes/Conference notes

· Name sticks



	Procedures and approximate time allocated for each event  
• Introduction to the lesson (What will I say to help children understand the purpose of the lesson?  How will I help them make connections to prior lessons or experiences?  How will I motivate them to become engaged in the lesson?) 

1. Explain to students that today we will be starting the writing workshop.

2. The writing workshop will practice all of the stages of the writing process that you have been working on.

3. Ask students why they think knowing and practicing the writing process is important.

4. Reaffirm its importance to students: being able to use the writing process will make you better writers and will help you in all of your learning.

2. Students should get out their writing notebooks.

3. Outline the Writing Workshop daily schedule:

· 5-10 minute mini-lesson with class and practice

· 30 minutes of workshop time/individual conferences

· 5-10 sharing of work

(2-3 minutes)
• OUTLINE of key events during the lesson (Include specific details about how I will begin and end activities; what discussion questions I will use; how I will help children understand behavior expectations during the lesson; when/how I will distribute supplies and materials) 

Mini-lesson
1. Read a short narrative book.

· Ghost of Vengeance. Richard & Judy Dockrey Young. Favorite Scary Stories of American Children. Pg. 23-28.

2. Discuss the characteristics of this book.

· Scary, Characters, Plot, Setting, Climax, Conclusion

3. Explain to students that this is a narrative genre. Narrative genres are in a lot of what we read and write.

4. Tell students that narratives can be novels, short stories, biographies, auto-biographies, historical accounts, essays, poems, and plays.

5. Show students examples of narrative books.

6. Explain that the characteristics the class came up with are characteristics of the narrative genre.

· Plot structure (Introduction, rising action, climax, falling action, conclusion)

· Conflict (A problem)

· Characterization (Creating people and things in your story)

· Setting (Where & When)

· Theme (Topic of story, ex. story is on Halloween, all characters are Halloween related animals – bat, ghost, witch)

· Point of view (From a character-1st person, as an outsider-2nd person, narrator-3rd person)

7. Have students write the characteristics of a narrative in writing journals.

8. Explain to students that their first writing piece will be on a narrative genre, and specifically a short story.

9. The theme of their narrative should relate to Halloween or a scary story.

10. Ask students to take a minute to close their eyes and think about some possibilities for their story.

11. Ask students to name some ideas they have for their short story narrative.

12. Show students where the Narrative area on the bulletin board is. Show them the list of narrative characteristics.

(20-25 minutes)
Formative assessment
1. Ask students to put their heads down on their desk. 

2. Show a thumbs up if they understand their task, thumb to the side if they still have a few questions, thumbs down if they don’t know what to do.

(2 minutes)

Workshop Time/Conferences

1. Students working individually on writing workshop stages.

2. Student/Teacher conferences will be done at this time.

3. Take observational notes of each student teacher confers with.

4. What to discuss in student/teacher conference:

· Ask students where they are in the writing process

· Ask students to share about their work, what they like, what they are struggling with

· Read student’s work

· Give the student critical feedback

· Teach the student a writing task

· Encourage student to practice this writing task on their writing piece in their workshop time

(10-15 minutes)

(30-35 minutes)
• Closing summary for the lesson (How will I bring closure to the lesson and help children reflect on their experiences?  How will I help them make connections to prior lessons or prepare for future experiences?  What kind of feedback do I want from them at this time?) 

Sharing

1. Ask students if anyone wants to share what their narrative is about or show their pre-writing chart.

2. If a lot of students want to share, draw name sticks.

3. Explain to students that tomorrow they will have more workshop time tomorrow.

4. End with reaffirming the big ideas of the mini-lesson:

· Narrative writing includes novels, short stories, biographies, autobiographies, historical accounts, essays, poems and plays.

· Characteristics of narrative writing include plot, conflict, characterization, setting, theme, point of view.

· Plot structure includes introduction, rising action, climax, falling action, and conclusion.

· Conflict is the problem in the story.

· Characterization is creating complex and believable people and things in your story.

· Setting is the where and when of the story.

· Theme is the topic of the story.

· Point of view is what perspective you are looking at the story: from a character (1st person), as an outsider (2nd person), or a narrator (3rd person).

(5-7 minutes)

• Transition to next learning activity

We are going to move into Science now. You have a five minute break to use the restroom and get a drink. At ______ time you should be in your seats with your science materials out, ready to begin.

 
	Academic, Social and Linguistic Support during each event 

Provide students with a copy of the short story to follow along.

I will write characteristics of the book on white board while repeating student responses to give students a verbal and visual model.

Provide resource students with a list of characteristics of a narrative genre.

During whole class discussion, I will move back and forth in front of the room to ensure that my resource students are following along with the narrative genre characteristics.

During the independent work time, I will make sure to check in and confer with my resource students who need extra support.

Provide resource students with chart of each writing process stage and the 1-2 tasks required for that stage.



	Assessment (How will I gauge the students’ learning as I implement the lesson plan and once the lesson is completed?  Specifically, what will I look for?  How will I use what I am learning to inform my next steps)

Formative assessments to take from the lesson 7:

· Writing notebooks

Writing notebooks will hold students drafting, revising and editing stages of their writing process. Looking at these notebooks will help me assess how well the students learned the stages of the writing process, how easy it is to apply them and where they need further instruction.
· Thumbs up

Thumbs up will help me quickly assess if students have followed the mini-lesson and understand their task. Re-explain task if necessary.
· Teacher observational notes

· Conference notes

Observational notes and conference notes will help me assess specific students and how to differentiate my instruction to their specific writing skills.
	Academic, Social, and Linguistic Support during assessment

A writing workshop chart and checklist will be provided for students needing extra support. Students will be able to follow the chart of each stage in the writing process and will have 1-2 tasks to complete at each stage to practice their skills of the writing process. A specific writing rubric will be provided for students needing extra support. Resource room will also be given the chart, checklist, and writing rubric to work on in resource time.

*Resource students will be assessed on the tasks assigned to them at each stage of the writing process.



